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This study investigated to what extent secondary school teachers are motivated to work on their professional
learning. To this end, proﬁles ofmotivational dimensions fromself-determination theorywere explored in a sam-
ple of 2360 teachers by means of latent proﬁle analysis. The motivational dimensions included external regula-
tion, introjected regulation, identiﬁed regulation, and intrinsic motivation. Additionally, the study investigated
to what extent teachers' proﬁle membership was related to their autonomy, competence, and relatedness satis-
faction, and engagement in professional development. Four proﬁles were distinguished in the sample and were
labelled ‘extremely autonomous’, ‘moderatelymotivated’, ‘highly autonomous’, and ‘externally regulated’. Proﬁle
membership could be predicted by autonomy satisfaction and relatedness satisfaction, but not by competence
satisfaction.Moreover, teachers havingproﬁles that had highermanifestations of identiﬁed regulation and intrin-
sic motivation engaged more in professional development activities. Results show the application of self-
determination theory in the ﬁeld of teacher learning and provide insight into what may be done to motivate
teachers for professional learning.
© 2014 Elsevier Inc. All rights reserved.
1. Introduction
Society today requires professionals to constantly adapt their knowl-
edge and skills to the ever-changing environment they act in. This also
holds for the professionals thatwork in school environments as teachers.
Teachers are expected to deal with changing pupil populations,
expanding knowledge ﬁelds, new responsibilities, and higher social ex-
pectations of schools (OECD, 2005). According to Guskey (2002,
p. 381) “policy makers increasingly recognize that schools can be no
better than the teachers and administrators who work within them”.
To ensure an effort towards the best possible education for their stu-
dents, teachers are thus required to invest time in continuous profes-
sional learning. We deﬁne teacher professional learning (TPL) in
accordancewithHoyle and John (1995) as the process bywhich teachers
acquire the knowledge, skills, and values that will improve the service
they provide to their students.
TPL inevitably involves teachers being engaged in learning activities,
both formal and informal. Learning activities are considered formal
when they involve prescribed learning frameworks, organized events,
teacher presence, the award of credit, or an external speciﬁcation of out-
comes (Eraut, 2000). Informal learning is typically not highly structured
and the control of the learning lies with the learner. This study focuses
on deliberative informal learning (i.e. learning for which time is specif-
ically set aside), even thoughmuch informal learning is unintentional or
implicit (Eraut, 2000; Tynjälä, 2008). Informal learning has been shown
to affect teachers' knowledge, beliefs, and (intentions for) practices
(Bakkenes, Vermunt, & Wubbels, 2010).
Kwakman (2003) found that teachers do not alwaysmake full use of
the possibilities for learning provided by their environment. She sug-
gested that this ﬁnding could be explained by schools not fulﬁlling the
required conditions that stimulate teachers to engage in TPL. Another
possibly related explanation is that teachers are not motivated enough
or experience a non-optimal type of motivation to ensure continuous
TPL (cf. Gagné & Deci, 2005). However, empirical evidence for these ex-
planations is lacking.
In this study, therefore, the relationship between teachers' percep-
tions of their environment, their motivation, and their engagement in
TPL is investigated. Speciﬁcally, we take the widely employed self-
determination theory as a theoretical starting point to investigate to
what extent secondary school teachers are motivated to engage in TPL.
To explore the quality and strength of teachers' motivation, we seek to
identify proﬁles of the motivational dimensions of self-determination
theory that teachers have in relation to TPL. These proﬁles are then relat-
ed to the three basic psychological needs that, according to self-
determination theory, need to be fulﬁlled by the environment to ensure
high quality motivation. Finally, the motivational proﬁles are related to
teachers' engagement in TPL.
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